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Item 1

English as a Second Logliage: Its Scope, Role ands

DefinItion within California Community'Colleges

Staff Presentation: Allan Pee.Aen, Administrator
Rita Cepeda, Specialist
'Program Evaluation and Approvals

Summary
0

In January 1983, the California Postsecondary Education Commission (CPEC), -

produced a. report entitled, "Promises to-Keep." Thi's report focused on reme-

diation and addreSsed a number of relateh.issues including Englistvas a Second

Language. While acknowledging that ESL Aid not fit entirely within the defi-

nition of remedial course offering, Commission staff.nevertheless idehtified

ESL° as an area with significant implications for thy future. .r

The CPEC report recommended that all segments of postsecondary education exam-

ine no later'than January 15, 1984

"the cligntele, provision of services, .and potential growth of

English as a Second Language services as a preliminary step in

the de4elopment of a coherent philosophy and practical strategy

to meet both current and future need." q.

Staff is submittijig this item as a status report.

This report is in response to the CPEC recommendation in "Promises to Keep"

and represents the initial phase of our review of English as a SeCond,

Language.

-")i 4
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.. BACKGROUND

It' is difficult to inpoint with exactness the beginning of tnOish as a

-*Second Language (ES ) instruction in community colleges; however, there is

evidenct that it b an around .1945: This poit-World War IT expansion period

saw theArowth of t e cbncept of community colleges as the provider of

educational services to all adults in the community.
0

While there were many e fforts to meet the needs of limited-English phficient

p&'sons, dui'riculum adaptItions developed sporadically-and independently from

College,to college. It was not :--until the 1960's and early 1976;s that ESL

began to emerge as we know it Today. E5.1. now exists in variods levels of

detail and sophistication.- However, the role of ESL, its place, function Ad

future.within -educational policy is still huncertain and fragmented. This is

1e in part -to misunderstandings'concerning terminology'apd the Tick of

uniformity in course classification statewide. While some of these problems

are 'hot unique to ESL as a discipline, they are important at present when the

community college role and mission are being re-examined, and while

retrenchTent, deletions, and cutbacks are taking. place.

t
A review of several key legislative mandates provides another avenue for trac-7

ing the development of ESL courses in' community colleges. The following bills

l aid -the background for what later constituted- legislative authority for ESL

offerings in community colleges:

1977 AB 459 (Chapter 915, Statutes of 1977 - Montoya)--dstablisfied the

first distinct authority in the Education Code differentiating'cred-

it from non-credit courses, thereby allowing for the classification

and state support of courses. including ESL which did,not,directly,

apply tolthe AA degree..

1978 58 154 (Chapter 292, Statutes of 1978 Rodda)--Further confirmed

the difference between credit and non-credit and -set forth

conditions for the receipt of state funds in.1978-79. SB 154

stipulated that only certain non-credit couAeofferings could

benefit from state support.. For the first time Education Code

language authorized state support fdr:

..courses in elementary and secondary basic skills, a

class in EngliSh for foreigners, a course in citizenship,

a Course in a trade oh inchistrial subject, including
apprenticeship classes as they are. defined by the

Chancellor's Office, a special course for handicapped

adults."

1979 AB 8 (Chapter 282, StaVtes of 197 Greene)--was the major funding

'measure for 1979-80 and n80-81. This bill required, among other

thinfs,sTha the Chancellor's Office conduct a study of credit/non-

credit offerings and that it recommend 'specific criteria for classi-

-fying these courses.

AG 41



O

One of the ,spectfic concerns of. AB 8 was the *lineation of function
between grim n i ty colleges and adult schools, _TVs 'Concern was re-*solved brt eStablishmetit of mutual agreem f responslility
r4garding non-credit classes and programs to -offered by, either
the

r
community college or the aduy- school LEC Sections 8530-8537 .1

.., . . .

19$1 AB ,1 16 (Chapter 103: Statutes of 1,81 Hughes)-radded section
84 to the Education Code. Thiskestablished nine specific

ncredit courses eligible-for state funding:- English as a Second
Language was identified as one of the distinct areas to receive
state support.

/
6V'

While legislative mandates attemptecV to,keep pkee wi th the changing needsiof
the p6pulatiad, thee,e were other''Orces which, began to forge componerrts of an
educational policy on ESL. Professional organizations such asCATES04
fornia Association of TeaChe6,'-Of English to Speakers of Other Langtiaget,
CATE (California Associatfon:Of Teachers of. English), 'ECCTYC (English Council.
o'f California TwrYear Colleges), and CCCESL. (Consortium ,for Community eollege

, English as a SeOnd Language) all have adopted statements supportive
and cognizant of the integral role of ESL within' the cofhprehensive com
College curriculum.

II. RECENT -ROLE; OF THE CAL'iFORNfA POSTSECONDARY EDUCATION COMMISSION'

In January 1983, CPEC produced an extensive report entitled "Oromis-e's; to
Keep." This report centered on the cemediation needs of studenis enrolled in
postsecondary' education. The report addressed a number Of related issues
ncluding$L. Whilefacknowledging that ESL did not fit neatly into-the:defi-

nition of emeAiation, the'report recognized; nevertheless, that ESL instruc-
tion had, come to play a prominent role in the postsecondary education curricti-
lum of all public colleges and universities. .\\

. Report Findings
/

, / ,

4 sc 1 , , ,7,
The CPEC stud34found ESL Courses ln ev y 9r!lent of odstsecondary educa-

tion; the Universi-A9) of CaliTorrlia system, thOtate Univcrsity and the
4 Community Colleges. Seven of the eight undergraAuat campuses of the

University offered ESL :courses it-1'1181-82 Ocrothe4umbers of courses of-
fered were expected to grow due to increased need and etter student as-

sessment procedures. Most of the .UniveApty,offertio,were at Jhe lower
division level. Some were offered forimpPerdivision,credit.

All the State,,Universiti s offer d s ee sort cf .E5L instruction., Eigh-

teen of the nineteep ca ses c fered ESt at4thei lower division level.
However, one campus offered on -ttlird of #§7rTourses at the upper divi-
sion level. In additiQn, 89 rcent of ,the ESL courses at the CSU were

offered f'r eredit.
r

Ninety-one of the 107 community colleges offered ESL courses. It is es-

timated that 35, percent these courses were offered for credit while 65
percent were offered for non-credit. Table A below .provides an inter-leg-

)
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mental compariton of the growtif.-of ESL during a, recent 3 year piriod.7
qt, ntt

TABLE A
English as a Second- Language Enroliment Figures*

1,78-79

university of California **(N=5)
1,500

State Uniiier'sity

Community Col leges

.

(N=12) (N=15). :"(10.418)
3',421 . 1;474:, -

(N =86)
33,768

.111=89i. T (8.91).
4.3,817 58,934

( +77;5g).

I
*The enrollment figures provided represent total enrol/lment which it a o
duplicated seat count.- For ekample, one -student Will be counted -twice if
he/she enrolled in two different ESL courses.

**N=ffumber of colleges sampled

'Source: CPEC Promises to Keep pp. 44, 66 and 89.

,+

Table .A leaves.no doubt as to the significant growth of ESL courses all
segments and proVides,an impressive ustration of the 'high degree of.
community college involvement in ES in comparison to the other two segments,.

The-CPEC report made seventeen recommendations in all areas of remedia-
tion, some of which applied tnter=segmentally. Regarding ESL,"hoWever-,
the report made a specific recommendation which follows:

.. ,

That the iiniversity of California, the Californja State Uni-
versity, the Chancellor of the Cal.tfornia Commuriity Col legs,,
and the State.Board of Education ,eXamine'py no later than lanu-i.ary 15, 1984;. the clien el e; prziiienAof services, and poten-
tial growth. of Engl,:ish'as a. Se anguage services_ as a psge-

,liminary step in the .d velopment,of a coherent philosap,hy9 and
practical strategy to net both'current and future ne5ed.' '
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In response to the CPEC-recommeildation, Sections. III through
report discuss the existing angrowing need for ESL, the s
terminology evolving in this field, and the many curriculum var a ins
developed statewide. In addition, staff has conducted a telephone survey
and gathered enrollment data from the top 20 providers of, ESL. These 20
colleges represent' 90% of the total- ESL tourse Offerings statewide.
Table B beloW demonstrates the dramatic increase in ESL enrollment since,
the CPEC reportsfor 1980-81. CPEC reported the total.ESL enrollment for
91 colleges at 58,9'34; an increase of,,, 77.5%i between 1978 and 1981. The

cdata gathered by our ageney, shows a continued increase. Chancel I or' s

Office data indicate .a dramatic, surge in enrollments during 1981-82,
-(155,320) and drop in 198g-83, L138,448). ',This decrease is due to ,budget

cutbacks which impacted all educational' areas during_ the 1982-83 academic
year Nevertheless, the increase is subgtantial. A
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TABLE .B _
Total ESL -Enrollments in Colleges- .

With the. Largest Programs .

ON.

Credit & Noncredit Credit & Noperedi t

College 1981-82 1982-83'.

Butte 846. 984

DeAnza 3,679 3,,195

Glendale- 11,155 10,385

Indian .Val 793 84.3

Imperial Valley 1,890 .1,890 -

LIng Beach 1,610 1,448

Los Angeles City 1,978 1,946

Marin 4,152 4,584

Mira Costa 1,384 1,570

Modesto -#1.1,778 1,846

Mt. San. Antonio 639 882

North Orange Nunty I 11,500 11,750

Pasadena City 6,293 4,798

San Diego Adult Ed. 22,076 /7,030

Ist San franc i sco Centers 44,605 .45,516 ,c

'Santa Ana 29.,034 19,924

Santa Barbara 6,493 e,804

Santa Monica 3,561 3,209

Santa Rosa 720 iy-744

ma Southwestern 1,134 1,100,

Total Enrollment* 155,320 1'38 448

*Note:
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III. CURkENTAND PROJECTED7NEEDSTOR ESL

. There are no direct language celiplis data presdntly collected.'k community
colleges and therefore. no Atrecf means to ascertain the number of.
Limited-English Proficient (LEP) studenU enrolled. There are, however,
some-indireat meastires 'of .need For example, the, State Department of

---7;11Educition is required by Federal ;law to conduct an annual language c sus

of Limited-English ?rOficient students (LEP) at the K-12 levels. Basel.

on the K-12 count ne estimates.malibelnade regarding' the 18-and-over
population group. According to the Department there were 457,542 LEP
students enrolled in California public schoOls'in 1983. This figure
represents an increase Of 26,099 (six percent) over the 1982 figure of

431,441. Language minorTty background students (LEP and Fluent English
Proficiemt (FEP)) now constitute 22.6 percent,of the total pupil
enrollment in California. It is projected that by 1985, LEP students

will nuMber 525,000 (See Table C4.
o

It has been estimated.by the Department that for every two to Wee LEP
children,et'here,i*pone LEP adult. Given this= ratio, California may have
anywhere from 152,500 to 228,700 LEP adults'in weed' of ESL instruction.

. Vocational Education-Requirements

Compliance wtth tbeVocaitional sucation Amendments of 1976 (P.L. 94 -482),

is an additional factor which needs to be considered in projecttaldigture --

need-for ESL programs and,courses. The Vocational Educat)on AMAIWfits
specify that vocatjlonal educatton should be" ,accessible to indivi.duals. of

all aps in all communities. Priority/ is placed on prkviding special as- 1

sistance to persons for Whom the need is most acute--the handicapped,
disadvantaged,/ and the limited English proficient.

C.' Refugee Population

The large influx of Southeast Asian and other - refugees into California
constitutes another indication of need. The National Office of Refugee
Resettlement estimates that 34 percent of all refugees,entering the Unj-.
ted States settle. in Calif%rnia. This figure does not account for secon
dary migtion'of refugees vitro come to California after their initial
stay in, other states. After adjusting for secondary migration, Califor-

nia has aPproximatel!NO percent of. e United States Indochinese refugee

population.

During the 1982-83 academic year there were approximately 29,000 Indochi-

nese refugees attending California community, colleges:1 The most heavily

impaCted colleges continue to be those Los Angeles, Orange, ph Diego,

Santa Clara and. San Francisco Bay Area. here is some recent evidence

1California Community Colleges Chancellor's Office'(Analytical Stu sOnit)

Impact of Indochinese Refugees -- March 1982.
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LIMITED ENGLISH PROFICIENT STUDENTS`

CALIFORNIA PUBLIC SCH6OLS

/
525.600

475.060
$.0

oILI 450.000
`",-/ 425.000

cn

400:000

0 375,000

arc 350.00b
a.

N 325,000

300.000

27.5.000

250.00G

225.000

200.000

,17V00

4

2

- 525,000 (est.)
/

490,000 (est.) /
457,542

+6%.
. 431.443 (d)

.,-

.15%

4' .
376.794

16%

48

290,082 (a) 288.427 (c)
-20%

.24% //
/ .24%

A

233.520 233.444 (b)/
.24% ///

0168,159 ,

1972 73 74 75 76 77* 78 79
YEAR

-

Source: California State' Department of Education/Office oBilingualr
Bisculturki Education. '0ATA/BICAL Report #83-2 f . 4'

Notes._ .e) Local ce'Osils options. (1972-76) reported "Language

Dominirce. a ,

b) Fall 19-77 --'AB 1329176, statewide repOrt,of "most
comfdrtable".language'using SDOAI.

-c1):_ Spring 1979, 1980 & 1981'-- AB 3470/7.8, English 'oral
proficiency (LESVNES).

d) Spring 1982+ -- A8.50.7/80, English,proficiency

assessments (LEP). 0

e) Therewas no census in 1974 or 1978.

80 81 82 83 ,114. 85 .
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that, manY refugeesLare moving to suburban and \rural areas; cdosequently,
the need for ESL may bggIn, to be felt-in colleges not traditiOntIlly .
associated with large' numbers of language7Minorjty,stUdents-.

.

D. 'Department of Finance DeMographic Projections

Population tie sus data and demographic projectio s based on the 1980 cen-

sus are additional indicators of projected incre d demand for. ESL in

this State. According AO the Department-of Finance' Demographic Research '..
Unit, the the population of California may bebroken, down as follows:

O

,Racial/Ethnic Background
\

Percentage of Total Population

White Non -Hi panic

Hispanic

Black Non-Hispanic

. Asian andOther Non-Jiispanics
,

ITAta 1

66.6.

.19.2

7.5

6.7

100.0

A

In the data above, Hispanics-and their particular portion of the Califor-
nia population, are differentiated from other groups in order to avoid a

. Hispanic double count. This is necespsary, because Hispanics may also fall
in any of the other racial groups. A second reason for focus on Hispan-
fcs is that 73:7 percent of all LEP children,in California public schools
come ,from Spanish-speaking backgrounds.2

There have been 'otrfe, projections.made y demographic'esearch firms sucl-r. ,

as the Center for Continuing Study of t alifo9rnia Econofny in Palo Al-

to. California, which make the following estimates concerning the change.
in the ethnic minority compositions for this State:

1

Atm

Ito

2Source: California Sfate Department of Education, Office'of Bilingu
Bicultural Education. DATA/BICAL Report #83-2.
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CALIFORNIA ETHNIC MINORITY PROJECTIONS

Percent of Ethni

'Year Minority Population

Percent comprised-7
by Hispanics

Tt

L

20%

24%

30%

33%

. 39%

IV. ESL PROGRAMS AND COURSES AND DEFINITION OF TERMS

The following ports' n of this report describe's the chracteristics of exi

programs and the teaching and- administrative practices found in ESL courses

and programs- statewide.

White Population

66%

60%

54%

48%

40%.

A. Definition of Terms

1. English as a Second Language (ESL) - refers to the teaciling of

'English to perans Whose primary language is not English:-

AG 41
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Vocational English as' a Second Language (VE'SL) English which

teaches occupational lexicon, job-finding skills, .and on-the-job

communication related to a particular vocational area.
4,

Pre-vocational English as a Second Language prepares adults

for employMent65TeWhing listening, speaking, rea ng and

writing. English skillS'\directly related to fhe world of work.

\I

\

\ ,1



,
.3. Adult Basic Education/English as a Second L,anuage (ABE/ESL) =

ploma
.Pre.`

pares addits for the high school di on for enrollment in col-
, ,, lege level' work by teaching speaking, reading, and writing. English ,.

skills.

v-7

if

Credit ESL - refers: to those courses or programs which teach Engl'iih.
to persons whose priTary language is not English and which meet the
criteria for credit courses established in Title 5,. Section 5500Z(a)
(1-8). ,Courses maybe further designated for credit which are

a) AA-Appropriate - counting only toward the Associate of
Arts degree;

b) BA-Appropriate - transferng to four-year colleg s,etther,
as an elective credit or as the equivalent' of a BA level' ""..'

course.

5. Non; credit ESL - refers to. those courses which each English to per-
sons whose 'primary l anguaigels not English and which meet the cri=me '9°
teriefor non-credit-courises established in Title 5, Section,
55002(b)(1-4) a.nd E.C*.-ectb:s\ti 84641.

No-credi t-Zero c> edit ESL Courses rsifers, to ESL courses moat
often taught under. 're COMIMWservices or Adult Basic Ed
tion program. As their title indicatesit-these courses do not.,
receive any type of college-credit.

f

B. Findings of Recent CCCESL Survey of ESL Courses
\ . ,-

During AugUst, 1983 T4 Consortium for Community College English
c /
as a

Second Lan,gpage (CCCESL) conducted a survey of a stratified sample of ,
eighteen coMmunity colleges which offered ESL courses. Some of its' high
li hts areas follows:

AG 41

o Approximately,35% of all ESL offerings are in the credit area
while 65% are classified as. non-credit. .

o Non-credit ESL sections were almost twice as large as their
credit counterparts (55 4lUdents compared' td 36 students res-
pectively).

Most:ESL programs averaged 24 units. These programs Were of-
fered to students most of whom intended to mainstream into the,
academic or vocational programs; or to students concurrently.
enrolled in regultar College' programs.

o Save/Ay-eight percent of the colleges indicated that their° ESL 4 6

courses were not open entry/open exit, indicating the exts,tence
of specific expectations andmeasurable,aCc4untabilA.ty;

'12-



o flinety-threi cent of the colleges in this survey indicated
the use of mandatory placement test to ascertain the ,appro-
priate ESLlevel for efch student.

. ,

ESL courses were taught either as separate language sKills or
combinedspe4king, listenilg, writing and reading'.skills. No

clear preference for one methodology over another could be evi-

denced by' survey results.
. . Nk 0

Seventy-five percent o\the ESL programs offered do not have an

ESL course which is equivalent to frethman. composition. .Eighty

percent of the ESL composition is presently offered at the pre-

freshman level.

Sixty-seven percent of the colleges turveyed had articulated,.
their ESL courses for transfer,wi fOur-yearinstitutiont. An

average ofinineESL,units were transferable as electives.

These classes were listed as high-intermediate or advanced lev-
el ESL.

o The majority of ESL classes were classified as being transfer-
"able'(47.%) or remedial (38Z). Remaining ESL classifications
ranged from vocational and personal development to community
services.

o A question n. staffing qualifications of those teaching ESL

courses fand that the majority of instructors possessed JlAs or
PhDs in ESL, English Linguistics, and Foreign Language. In ad-

dition, some of the instructors also possessed a TESOL (Teach-
ers of English to Speakers of Other Languages) Certificate.

o TWice as many ESL instructors were part-time'as
This finding has direct implication for future funding and sur-

'1viVal of ESL courses.

It may be inferred from the CCCESL survey that ESL 'courses and programs

are well organized along a continuum which is subject to evaluation

through measurable objectives. ESL has distinct assessment tools with
quantifiable criteria for exit and entry into the Freshman English level

courses. ESL courses generally have been well articulp,ted and some are

transferable to four -year institutions. While most staff is part-time,

these faculty have high levels of educational preparation and

specialization in the area.

V. Model ESL Programs

For the purpose of this report, staff selected three programs which at.e exem-

plary not only because of their innovative curriculum practices but also be-

cause of the,sfze, location and type of population served. Following is a

brief description of the characteristics of each program. (The Appendix

provides additional details.)
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The Santa Ana C llege ESL Program
. -

This is a large college. offering both credit and non-credit ESL. The .

college serves ,pproximattly 7000 ESL students per year and there is con-
, tinuous articulation betweep the credit and non-credit program. Students
are assessed to'cletermine placement into programs.

The loiest level courseds noncredit and is entitled "Preparation for
ESL." This course is designed for pre-literate adults or students who
are not familiar with American orthography.' Only adVanced ESL courses
are offered for credit and three of these.courses (American English II,
III and IV) are transferable t tl ucs and CSUs as electives.

Through a specially funded Refugee Project the Santa Ana pygrams have

also designed a unique feature fop Indochinese refugees which includes
survival English, vocational learning, work experience and employment
services.

AG 41

The Long Beach City College Pro'am

The Long Beach program is also a large program with a refugee student
component. However, it differs from Santa,Ana in that it does not have-a

non-credit component. Instead, the.college offers "zero-unit" and no-
credit courses which are funded under the Adult Basic Education Program.
Long Beach also. has a very special distinction in that their ESL program
4dMtnistration structure evolVed into a separate department under the
Language Arts Division. ESL therefore shares equal status with the En-
glish and Foreign Language Departments.

The Credit Program at LBCC is made up of intermediate and advanced level
courses, but the majority of the credit offered is only AA-degree appro-

priate. There are only two courses--ESL 33A and. B--which are transfer-'
able to the UC and CSU and both these courses fulfill the requirement for
English lA or Freshmen English Compositioh.

The refugee program is similar to the Santa MA Program and offers Voca-
tional English as a Sec d Language (VESL) along with suppdrt systems and

referral services for efugees seeking to become employable.

The Santa lor7.,Aca ESL Program

Santa Monica is representative of a smaller college which combines both
credit and non-credit ESL program. The college serves about 2,000 stu-

dents per year. The Santa Monica College ESL program is part of the En-

glish Department.

The language assessment processes at Santa Monica College are very de-
tailed and structured and the ESL credit program sequence parallels the

regular English course sequences. For example, English B1 parallels ESL

11--both these courses teach basic English writing skills for students
who test two. levels below English 1A. The ESL Reading and Composition

13



.parallels English Reading and Composition 1, which is the Freshmen En- i

glish Iqvel course. Santa Monica also offers Vocational English as a
Second Language course to prepare students for the world of work and for

'participation in the regular. credit vocational course offerings. at the

college. ,

ESL curriculum innovations have made community colleges the only source of

education and training in 'Many communities. The progr s accommodate a wide

range of needs from non-literate adults to immigrants nd refugees with

advanced degrees. ESL programs have brought,together cademic and vocational

education faculty in team efforts designed to provide language instruction
which correlates with an occupational skill, Althoug there is some

unevenness in the ESL effort statewide, several California community colleges

are, recognized leaders nationally becaWse of their innovative, and effective

approaches to, the needs of its limited-English proficient students.

Conclpsions

While the purpose of this report is to provide background and information on

the status of ESL, it is clearly evident that additional work needs to be dohe

in order t6 cilitate future planning. Some of the areas in need of future'

work include;

o Uniform course classiffratibil for. ESL courses, both credit and

noncredit;

Determination of ADA generated .by ESL course offeringS;

Determination of actual demand for ESL since enrollment figures only

report the "supply" side;

o Development of a framework for future policy.

ti

Staff will continue to address these areas and to srek direct'field input it

preparation for a future presentation to the Board.

AG 41 14
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Santa Monica'College ESL,PrograN
Director: Dr, Dayle Hartnett

Siatis-tics

1. # of Students Credit -840 Adult 980

Z. # of Instructional'hours per week Credit 78 Adult 133

3, # of sec ions 'Credit 24 Adult 28

4. # of courses on file Credit 8 Adult 20

5.. d# of instructors .
e

-Full-Time 2 Credit X Adult X

Part-Time Credit 12 . A cli7k° ,a)

Courses
111

Credit

ESL 11 - multi-skill basic ESL

ESL 14 - pronunciation and spelling
ESL 15 - oral communication
ESL 1 6A - the article

ESL 16B - the tense- aspect system

ESL 21,- the essay
ESL 23 - reacting

ESL I - research paper

Placement- Procedure

Adult

ESL 901 - beginning, mulct-Skill ESL

ESL 902 7e/beginning , multi-skill ESL
ESL 03- intermediate, multi -skill E51.1
ESL 90 -intermediate, multi-skill ESL
ESL 905-advanced, multi-skill ESL /Pr
ESL 906-advanced, multi-skill ESL
ESL 920, 930, 940 - English for special

purposes (conversation, writing work-
shop, grammar, reading, vocabulary
and idioms, VESL, pronunciation,
newspaper, elderly, housekeepers,
parents, and TOEFL preparation).

1. TASK English Placement Test A ESL I - 11th g ad e and,above reading level

(in canlasaay)
advanced STEL & B ESL 21 - 8-1 th grade reading level

ess
C ESL 11 - bet w 8th grade reading level

2. Beginning Structure Tests-English language (STEL) by Jeanette Best and Donna

Ilyin, Newbury House, 1976, is used to place studs s in-the Adult ESL Program

The 'ESL Program is part of the SMC English Depart ent. Other arfLas in the
English Department a re.the following: Composition,. 1 terature, remeial, journalism.

16'
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English

I

ESL 1, Reading and Composition 1

Prerequisite: En lash 2! or ESL 2

with a grade of B orhigher or
English placement test Grcup A,

This introductory course in rhetoric

emphasizes clear, effective written

composition and preparation of the

research paper.

ESL 11, English (6)

o Prerequisite: English placement

itest Group C and appropriate

score on the diagnostic essay.

This is a .multiskill course designed for

ESL students at a low intermediate level.

The language skills in this course include

reading, writing, listening, speaking,

grammar and vocabulary, with special

emphasis on developing paragraphs. The

grammar points will be practiced in

writing assignments which will be

coordinated with grammatical patterns.

ESL 14, Pronunciation and
Spelling (2),

Prerequisite: None.

This course is an overview of the sound

system of English., with practice offered in

class and the language laboratory. It also

outlines the English spelling system,

consisting of sound and symbol

correlations (phonics) and spelling rules,

with extensive opportunitimor practice.

dosAlmnow=m
ESL 15, Oral Communication (2)

o Prerequisite: None,

Designed to help students whose first

language is not English to understand and

speak English more dearly and fluently,

this course will cover listening, problem

solving, public speaking and reading

scenes frdm plays. -

ESL 16A, The Article (1)

0 Prerequisite: None.

This eight-week course is intended to

assist ESL students who have particular

difficulties using articles in the English

language.

. ESL 168, The verb Tense System

(I)

Prerequisite: None,

This eightweek course concentrates on

teaching students how to use verb tenses

accurately,

ESL 21, EitglIsh Fundamentals,(3)

o Prerequisite: English plaCement

test Crap ESL 23

recommended

Required of all ESL nudents who score

in Group B on the English placement test,

this course consists of review and drills in

the fundamentals of Et$14 grammar,

diction, punctuation, spelling' and theme

writing, in addition to remedial work in

reading.

1

ESL 231 Intermediate Reading and

Vocabulary (3)

o Prerequisite: English $3 or English

placement-iest Group B

This course is designed for students

with average skills who wish to improve

their ability to study and read in college.'

It concentrates on comprehension, "
vocabulary development, study skills and

the improvement of rate and flexibility,

ENGLISH 900-906, Beginning. ;
Intermediate, and Advanced ESL
(0)

These are English classes for the adult

whose lanpage is other than English.

They stress speaking, listening, reading,

writing, grammar, pronunciation, and

spelling.

ENGLISH 921, English

Fundamentals (0 Units)

I Prerequisite: Nang

The course consists of review and drill

in the fundamentals of English grammar,

diction, punctuation, spelling, and theme

writing, in addition to remedial work in

reading.

18
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English Course Sequences

REGULAR Cii.;RSES

Electives

ENGL

80

Reading

Lab,

ENGL

83

Basic Reading

& Vocabulary

Basic

Writing Lab.

Engl.sh

Fundamentals

B grade

ElIGL

13

Intermediate

Reading & Vocab

1 ci

Or better

C grade

ENGL

22

Writing

Lab,

B grade

Reading &

Composition I

or better

ENGLISH AS A SECOND LANGUAGE $00.906

Electives

ESL

14

Ronunciation

& Spelling

ESL

15

Oral

Communication

ESL

16 A

The Usc of

the Arnde

ESL

168

Using Verb

Tenses

ESL

a 23

Reading

Vocab., Loning

Rosie

English

English

Fundamentals

B grade

ENCASH

or better

ESL Reading

& Composition

20,
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ESL PROGRAM DESCRIPTION
SANTA ANA COLLEGE

' RANCHO SANTIAGO COMMUNITY COLLEGE DISTRICT

J t

RanhoSantiago Communit4 College Di'stict offers an extensive ESL program Serving
app oximately 7Q00 students per year. This program combines credit, non-credit.

an specially fundeeprograms.i _. t

There is on-going articulation and coortination between the credit and non-credit

areas in order to insure proper student placement into programs and to assist
students in the transition -from non-credit to credit ESL..

CREDIT PROGRAM

There are four levels of advanced ESL offered under the Humanities Division.

English 040 American English I: emphasizes speaking, pronunciation,
vocabulary, reading, basic grammar and controlled composition. Fifty percent,

of the course is based on oral activities. 6 units.

English 105 American English II: emphasizes grammar, paragraphing, reacting

skills development, listening comprehension and oral communication skillsi
6 units.

English 107 Americag English III: emphasizes sentence coordination and
subordination: different types of paragraphs; speech skills for both academic
and vocational settings; reading with an emphasis on paragraph attack skills.
6 units.

English 109 American English IV: :; composition course emphasizing writing

of paragraphs and summaries based on more complex grammatical structures.
3 units.

These courses are taught on a semester basis.

English 105, 107, and 109 are accepted by the California State'UniveOstties
and the University of Californias electives.

NON-CREDIT PROGRAM,

There are seven levels of ESL offered under the t-inuing Educatrion Division.

They are:

BEGINNING ENGLISH

040.00 PRfPARATION4FOR ESL designed specifically for pre-literates or
students who are not familiar with American orthography. Emphasi4es basic
survival English with an introduction to the alphabet and sound/symbol
relationships.



'041.00 Beginning English I art, introduction to the most basic oral and
written E91isn. communication emphasizing bdsic survival E0lish
and aspec s of American culture.

042.00 Beginning English 2.- further's the student's ability to communi-
cate at a basicalevel of English with-\emphasis on simple written and oral
directions and aspects of American culture.

043.00 'Beginning English'3 - emphasizes'oral communication skills, vocab-
ulary development, and basic English sentence structure with aspects of
American culture.

046.00 Intermediate English I fUrther instruction in the basic English
skills of speaking, listening, reading, and writing. AspeCts of American
culture related to community, social life, occupations and busihess are
emphasized. lk

047.00 Intermediate English 2 expansion Qf speaking, listeriVig, reading
and writing skills in English with an emphasis on inter-personiT and cross-
cultural communication.

048.00 Intermediate English 3 emphasizes basic composition, critical
reading skills, and fluency in conversation with an introduction to formal'
grammar.

Q
060.00 Vocational ESL - a variety of courses which deal with vocationally
Specific English, safety rules, the culture of the specific occupational
area, employer-employee relationships, following directions, clarification
questions, etc.

Non-Credit courses are offered on an open-entry/open exit basis.'

SPECIALLY FUNDED PROGRAMS

Since June of 1978, the District 41as had- a specially funded Refugee Project.
In the ,beginning, the Project off4ired only classes in basic survival English.
In the past three years, 15owever, the program has grown to include vocational
ESL, vocational training, work-experience components, and employment services.

The Project currently offers:

-ABE PROJECT

The District al\so.receNes ABE'7.30kMonies. to support the ABE-ESL program.
This money is used to Rrovide'counS ling service lassroom'aides, and
supplies and textbooks.

J

9 clas s in Pronunciation
7 classe in Adult Bavic Education
2 classes VESL
2 classes in work-experience

(Health Related Services "and General Entry
Level Employment with 10 worksites)

1 class in English Through Typing

. -
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LONG BEACH CITY COLLEGE

Bernice. M..\9ei!

,e4
'

I English As A S and Language. Statistics

Number of students-
'ESL 1350

RAP (Refugee.Assistance Program) 400

Hours per week,

Number of sections

558

72

Numbei of courses,
Semester' 6

Nine-week : 47

Seven-week (Refugee Assist. Prog.) 19

E L

RAP

instructors
Full-time
Piart-time

Full7time
.Part-time

II. \Administrative Structure
8

LONG BEACH CITY COLLEGE
'

Dean
Academic
AffAirs

Associate
Dean

Math P.E.

Div'sio Division
Social

Scien es
Divisi

V.P.

Academic
Affairs

Assbciate
Dean

Creative Language

Arts ArtA

Division Division

V.P.

Student
Services"

5 11'3

57

5

11

Dean
.Occupational

Education

p.

Associate
Dean

6

ng

Dept. Head Dept. Head Language
Dept. Head



III. ESL Prpgram Structure

BASIC CORE PROGRAM

0 140
641

642
Beginner level

.643

64

645"
Intermedi, to levelel

Function in
the Community

GRADUATION

Vo cational Course
at the Col lege

CREDIT PROGRAM

146
Intermediate level

-147

r.

VoCational Courses
148

Advanced level
149

151

152

155

156'

33A
B

English,

Academic Courses

TRANSFER UNIT COURSES

Credit Program

Page

Academic Courses California State College
at LBCC or

University of California

IV. Relationship with Eng sh ippartment

\ '

Non-native speakers \English who do not pass the English exam
required for matriculation the college, are referred to ESL. They
are given the ESL Placement T- t to determine class level assignmenA
to'an'ESL class. Upon successf completion of 33 A+B, with a grade

.'of A or B, the students are ready or classes in the English Department,
334 meets the English requirement, .r graduation from the'callege.
4 V

V. Ilmiqdeness of Program
\\

The ESL program at LBCC is a dvpatt -in the LAngu4e Arts
Division. The department ,head cOordinato of the'ESL:and RAP
.(Refugee Assistance Program).

ro
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After'having been passed and forth between the Foreign Language

and EfigliCh Departments, an enlightened administratioh-granted ESL depart-

ment:SfatuS. The large number of.uniis of ADA generated by;-ESL: was undOubt"

edly.a factof in. the Recognition by the administration of:the.-.:

dri lq-ueness Of the stddentfpoptaation, ;its problems and concerns, and the

speciaTT.11CiaTfilhg-necesSary for teaChing'ESLwerealso important con -'

Zero unit courses

No unitS" are given'for 600 level courses which are considered basic

401 eduCation classes and receive some outside funding as such The col-Y .ge

has a.treaty with the Unified District permitting ittopfleT-frieSe clas-

ses; but only on the 'college campus. Thesl-ear-G-however, a limited number'

of off-campus sites availalble to the college for ESL.

Nine-week sessions
..,0

Most ESL courses .are offered. for A9 weeks. Students who are not doing

-satisfactory.work are thus able to repeat the Oats before becoming frus-:

trated and dropping out... The repetition after 9 Weeks prQVidep immediate'
reinfolmemant ofcoursa material already learned and re-presentation of

the material not yet nasterad.

Since no new students are admitted after the thirciveek, even into

open entry classes, the nine week sessions provide for mid-semester.entry

of,new students into the prograM.

Assessment

All ESL tests are developed by the department:

Placement Test - All new students
Stridardized Final Test - 644-645 levels
Entry test for transfer unit: courses

Counseling

'Counseling is

the Adult Learning
career, vocational
completion of that

Certificates

A certificate of Completion is

fully.:COmplete 645. Those who are 6
icatewith a goldseal and the 'words
iCates are intended.to give students
thatthayhave adequate communicati
should they choose not toenroll'in

done by the instr0 tors and a part-time counselor fro!
Center who routine y visits the 645 ties es to explain.

and academic opti s Open to students upcSn successful

level:-

classes.

.

warded to, all students who success-
tstanding students receive a certif-
with'di.sti.nction on it. These gertif=6

a sense of achievement and to emphasize

skills to unction in the community
he'higher level and more academic ESL,

° CLEARING (OUSE Fort
JUNIUr2 COLLEGES

11VIVEIRSITy CALIFORNIA

MAR .219.84.

8118 Math-Sciences Building

L.Q§Akalok,Caiifomia 90024


